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Context

Ysgol Rhys Prichard is situated on the outskirts of Llandovery and serves the town
and the surrounding rural area. It is maintained by Carmarthenshire local authority.

There are 174 pupils between three and 11 years old on roll, including 14 full-time
nursery aged children. Children are admitted to the school on a full-time basis during
the term before their fourth birthday.

Approximately 30% of pupils come from homes in which Welsh is the first language.
Welsh is the main medium of teaching. Approximately 1% of pupils come from an
ethnic minority background. Approximately 13% of pupils are entitled to free school
meals and this figure is below the national average. Twenty-two per cent (22%) of
pupils have special educational needs, which is similar to the national figure, and 4%
of pupils have statements.

In the past, the school was arranged into two streams; however, the school is in the
process of transforming these arrangements. The school is changing gradually from
planning on a dual stream level to introducing Welsh as a first language. Currently,
there are only 33 pupils in the English stream.

The individual school budget per pupil for Ysgol Rhys Prichard in 2013-2014 is
£3,666. The maximum school budget per pupil in primary schools in
Carmarthenshire is £8,152 and the minimum is £2,941. Ysgol Rhys Prichard is in
57" place of the 106 primary schools in Carmarthenshire in terms of its school
budget per pupil.

The school was last inspected during the spring term 2008.

The current headteacher was appointed in January 2005.
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Summary
The school’s current performance Good
The school’s prospects for improvement Good

Current performance

This school is good because:

it is a happy and caring community in which nearly all pupils feel safe;
nearly all pupils make good progress in their learning;

the school is successful in developing bilingualism from an early age; and
teaching is of a generally good standard and there is effective support from
teaching assistants.

Prospects for improvement

The school’s prospects for improvement are good because:

¢ the senior management team use their strength and expertise to move the
school forward;

e |eaders work as a team to offer sound strategic leadership to the school; and

e strong partnerships are used effectively to support pupils’ learning.

Recommendations

R1 Raise the percentage of pupils who achieve the higher levels across the school

R2 Ensure consistency in provision for numeracy across the curriculum in key stage
2

R3 Ensure consistency in implementing assessment for learning strategies across
key stage 2

R4 Ensure that the self-evaluation report is evaluative and strengthen the link
between the report and the school improvement plan

What happens next?

The school will produce an action plan that shows how it will address the
recommendations.
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Main findings

| Key Question 1: How good are outcomes? | Good

|

Standards: Good

Most pupils, on entry to the school, have a good level of ability in basic skills except
Welsh, which is a new language to many of them. Nearly all pupils make good
progress throughout the Foundation Phase in each area of learning and make
excellent progress in Welsh.

Nearly all pupils across the school work diligently, achieve their work effectively and
show clear progress in the standards achieved during learning sessions and over a
period of time. The current work in pupils’ books shows clear progress in the
standards of literacy skills, in general and across the school. Most pupils use these
skills effectively across the curriculum.

Most pupils across the school listen attentively during lessons. They are keen to
contribute to discussions and respond to teachers’ questioning effectively. By the
end of the Foundation Phase, most pupils are able to converse confidently and
clearly. They discuss familiar experiences and events confidently. At the top of the
school, most pupils speak confidently in a range of contexts. They present
information clearly and effectively, and show a good grasp of the natural syntax of
the spoken language.

Most pupils’ standard of reading in both languages is appropriate to their age and
ability. In the Foundation Phase, pupils are familiar with a range of reading
strategies. By the end of the Foundation Phase, most understand what they are
reading and express an opinion and discuss the content of books. They read fluently
and confidently, using expression and intonation to convey meaning effectively. In
key stage 2, most pupils read a wide range of materials fluently across the
curriculum, and are able to pick and choose specific parts of books to use within their
work.

In general, development of writing across the school is good, and the majority of
pupils produce effective extended pieces. Writing across activities in the Foundation
Phase in Welsh is of a high standard and shows clear progress over a short period of
time. By the end of key stage 2, most pupils write clearly and interestingly in a wide
range of forms and for a variety of purposes in both languages. However, the most
able pupils do not always undertake challenging enough work.

By the end of the Foundation Phase, most pupils use their numeracy skills
successfully to solve mathematical problems within areas of learning. Continuity and
progression can be seen in these skills throughout the Foundation Phase. Although
pupils in key stage 2 are able to use their skills successfully on the whole to solve
real problems and problems in areas such as history and geography, this is
inconsistent across the key stage.
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Teachers’ assessments at the end of the Foundation Phase and key stage 2 must be
treated with care, as the school has been in the process of transforming linguistically
over recent years. Changing the nature of cohorts has had an effect on data over
this period of time.

At the end of the Foundation Phase in 2013, in comparison with similar schools, the
school’s performance placed it among the upper 50% in linguistic development in
Welsh. This has been the pattern over the last two years. Performance in linguistic
development in English and in mathematical development placed the school in the
lower 50%, which is a decline from its place in the top 25% in 2012. However, the
school’s performance in the higher outcome, namely outcome 6, did not compare as
favourably. Although the school’s performance in Welsh placed it among the upper
50% of similar schools, performance in mathematical development placed it in the
lower 50%, and in the bottom 25% for performance in English development. There
has been an improvement in performance in Welsh over the last two years, the
school rising from the bottom 25% to the upper 50%, but a decline in mathematical
development, moving the school from the top 25% in 2012. Linguistic results in
English have remained consistent.

In 2013, the school’s performance at the expected level in key stage 2, namely level
4, was higher than the average for schools in Wales, in Welsh. Results were similar
or close to the average in mathematics and English, but slightly lower in science.
When comparing the school’s results with those of similar schools, consistent
progress could be seen over the last four years in Welsh, with performance currently
in the top 25%.

Results in English have placed the school consistently within the lower 50%, and
mathematics and science results have declined in 2013, moving the school to the
bottom 25% of similar schools after it had previously been in the top 25% or the
upper 50%.

A gradual improvement can be seen in results at level 5 in both languages over a
period of time, and the school is now in the upper 50% for English and the top 25%
for Welsh. The school has remained in the lower 50% for science and mathematics
for two years.

Wellbeing: Good

Pupils feel very safe at school and are happy to approach any member of staff for
support, when necessary. They are very aware of the importance of eating healthily
and drinking water regularly. They are also aware of the need to do regular exercise
and participate regularly in extra activities such as Urdd competitions in a wide range
of games.

Attendance is around 95%, which is good and higher than the average for the family
of similar schools. The school’s attendance percentage places the school among the
upper 50% of similar schools. This has been the pattern over a two-year period.
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Nearly all pupils behave very well and treat each other and adults with respect and
care. They are very aware of the importance of issues relating to wellbeing, health
and safety.

The school council makes a significant contribution to the school’s activities. Pupils
take pride in what they have achieved to improve their school and their environment.
A specific example of this is the campaigns to raise money for new resources to be
placed on the school playground.

Pupils take part in activities such as concerts and services, in the town and the
surrounding community. Nearly all pupils, across the age range, develop confidence
while taking advantage of these opportunities.

Key Question 2: How good is provision? | Good

Learning experiences: Good

The school provides a wide range of stimulating learning experiences, which engage
pupils’ interest in lessons and through external visits. These visits to the community
and further afield make a positive contribution towards enriching pupils’ experiences.
Good examples of this are pupils’ visits to Cardiff and the Botanical Gardens as part
of their termly theme work.

Schemes of work throughout the school are comprehensive and purposeful for
developing pupils’ literacy, numeracy and information technology skills. Staff plan
activities to respond to most pupils’ needs. Plans do not currently meet the needs of
the most able pupils in key stage 2 in full.

Provision for developing Welsh is a clear strength as the school is transforming
linguistically. Provision offered to pupils in the Foundation Phase is very effective
and this develops clearly as pupils move through key stage 2. The emphasis given
to the Cwricwlwm Cymreig is also one of the school’s obvious strengths.

The school’s robust provision for sustainable development is incorporated fully in the
school’s life and curriculum, and purposeful plans are made to enhance pupils’
knowledge of foreign countries and affairs.

Teaching: Good

The quality of teaching is generally good throughout the school. There is a good
relationship between staff and pupils in all classes. Teachers and support staff
throughout the school work together very effectively.

Where teaching is at its best, pupils are encouraged effectively to complete work of a
good standard and to complete tasks within specific periods. Teachers make
effective use of praise and support pupils appropriately while they are completing
their tasks. Teachers have a thorough knowledge of the areas of learning and
subjects that they teach. They plan a range of interesting and appropriate activities
and the good quality of learning strategies contributes effectively towards pupils’
outcomes.
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In the very few lessons where teaching is not as good, expectations are not always
challenging enough for the most able children. There are not enough opportunities to
foster independence at all times.

Good use is made of assessment for learning strategies across the school. In the
majority of lessons, teachers share objectives and discuss success criteria with
pupils effectively. Where use of this is at its best, teachers’ marking is constructive
and responds to written work by offering ideas on how to move learning forward.
They ensure specific success criteria for the targets that are set. Pupils are expected
to assess their work according to these criteria; however, this practice is not
consistent across the school.

The school has a rigorous assessment process. Teachers review pupils’ progress
and previous understanding regularly. This is done effectively through a number of
standardised tests and a commercial assessment package. Through this, the school
identifies strengths well, along with what needs to be forward planned. Results offer
relevant information for the school’s tracking system.

Parents receive good information about their children’s progress and annual reports
meet the statutory requirements in full.

Care, support and guidance: Good

The school is a happy and caring community. The school’s arrangements for
safeguarding pupils meet the requirements and are not a cause for concern. The
school has appropriate provision for promoting pupils’ health and wellbeing. It also
has effective arrangements for promoting eating and drinking healthily.

The school promotes pupils’ spiritual, moral, social and cultural development
successfully. School assemblies ensure appropriate time for pupils to marvel and
reflect upon the wonders of the world.

The school’s practice of urging older pupils to take care of pupils in the Foundation
Phase fosters positive attitudes and a sense of responsibility for others.

The school has effective systems for identifying pupils with additional learning needs
at an early stage. The school responds appropriately to requirements by keeping a
register, providing relevant plans and updating them regularly, and bringing parents
into the process.

The school takes appropriate advantage of a wide range of external links and
agencies, which have a positive effect on the development of a specific cohort of

pupils.
Learning environment: Good

A caring and happy ethos is apparent at Ysgol Rhys Prichard. It is committed to
ensuring equality of education and opportunity for all pupils, staff, parents and carers.
It is an inclusive school which respects diversity and enables everyone who is
associated with it to feel proud of their identity. Everyone is given an opportunity to
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contribute fully to school life. Co-operation, care and tolerance are encouraged
between adults and children and between children. Everyone’s ideas and opinions
are respected.

The school has a good supply of resources for lessons. Displays in classrooms and
throughout the school are attractive and colourful, and celebrate pupils’ successes
effectively. This stimulates learning. The building is of a good quality and is used to
its full potential. Effective use is made of the outdoor learning area in the Foundation
Phase and for growing fruit and vegetables, which adds to pupils’ experiences. The
building and grounds are kept clean and tidy.

Key Question 3: How good are leadership and management? | Good

Leadership: Good

The senior management team has a clear vision and high expectations for staff and
pupils. They work together effectively to ensure that the school is organised and
managed well. Leaders have a clear focus on raising standards, and they use data
well to monitor and challenge the school’s performance.

Rigorous performance management arrangements contribute effectively towards
improvements in learning and teaching, and offer valuable opportunities to promote
staff’s professional development.

The governing body supports the school effectively and governors have a detailed
understanding of pupils’ performance and how it compares with the performance of
other similar schools. They have good knowledge of the school’s strengths and
priorities for development, and they monitor finances effectively. The governors
challenge the school about pupils’ standards and attainment and offer sound
strategic guidance.

The school is making good progress in introducing initiatives which meet local and
national priorities, such as developing literacy and numeracy strategies, promoting
the Welsh language, and assessment for learning. These developments are having
a positive effect on the standard of pupils’ work.

Improving quality: Good

The school has a robust self-evaluation strategy and procedures that use a wide
range of direct evidence. The senior management team has a clear picture and an
accurate understanding of the school’s strengths and weaknesses, on the basis of
this evidence. It includes pupils’ performance, classroom observations, scrutinising
pupils’ work, and the opinions of pupils and parents.

The governing body has a full strategic role in these processes, which ensures that
all stakeholders contribute to the self-evaluation process. However, the written report
is not evaluative and analytical enough, nor does it always identify clearly the
elements that need to be developed further.
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The school development plan is a comprehensive document, which identifies
success criteria, staff responsibilities, timetables and monitoring reviews. There are
clear priorities in order to ensure further improvements to pupils’ standards and the
quality of teaching, for example targets to develop pupils’ literacy and numeracy
skills. However, priorities do not always follow directly from the self-evaluation
report.

Partnership working: Good

The school has good strategic partnerships that contribute towards improving pupils’
standards and wellbeing and offer valuable learning experiences. The school
undertakes a prominent role in developing joint working practices and builds positive
relationships and maintains constructive communication arrangements between
partners.

It has a strong relationship with parents, which strengthens the partnership between
the home and school and involves parents in the process of maintaining and
improving standards. The school benefits from valuable financial contributions from
the parents’ association.

The effective partnership between the school and the nursery group ensures that
pupils settle quickly into the Foundation Phase. The school also co-operates
successfully with the local secondary school; and effective transition arrangements,
which include appropriate staff visits, ensure a smooth transfer at the end of pupils’
time at the school.

Very strong links with the local community enrich pupils’ experiences and their
understanding of their local area. One example of this is the interesting work relating
to refurbishing and transforming the railway station.

The school works purposefully with the cluster schools and the secondary school as
part of the authority’s arrangements to standardise and moderate pupils’ work. This
helps teachers to have a better understanding of the expected standards at the end
of key stages.

Resource management: Good

The school has rigorous financial arrangements and expenditure links well with the
school’s objectives, targets and plans. The headteacher and governors monitor and
manage finances carefully.

Staff and financial resources are managed and used effectively to support and
improve learning. Teachers make purposeful use of their planning, preparation and
assessment time, and the arrangements are managed well. Assistants offer very
good support and have a positive influence on pupils’ attainment.

There are robust arrangements for managing the performance of teachers and
learning assistants. All staff benefit from training opportunities that support their
continuous professional development and help to raise standards throughout the
school.
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The school is developing as a professional learning community, which enables staff
to share their knowledge and expertise to support teaching. Effective networks of
professional practice with other schools and partners are beginning to have a positive
effect on pupils’ standards and attainment.

The school provides good value for money in terms of pupils’ outcomes and the
quality of its provision.



Appendix 1

Commentary on performance data

Teachers’ end of key stage assessments must be treated with care as the numbers
within the cohorts have been inconsistent and small, particularly in the case of the
English stream. The number of pupils with special educational needs has also
influenced results in 2013, particularly in key stage 2.

In 2013, 94% of pupils in the Foundation Phase achieved the expected outcome,
namely outcome 5, in language development, literacy and communication in Welsh.
This is higher than the average for the family and Wales. Results in language
development, literacy and communication in English, and mathematical development
were higher than the average for Wales and close to the family average.

Performance in language development, literacy and communication in Welsh has
remained consistent over the last two years and the school has been in the upper
50% in comparison with similar schools. However, the school has dropped to the
lower 50% for its performance in language development, literacy and communication
skills in English, and mathematical development. For its performance in personal
and social development, the school rose from the bottom 25% in 2012 to the lower
50% in 2013.

In 2013, the proportion of pupils who achieved higher than the expected level,
namely outcome 6, in all areas of learning was below the averages for the family and
Wales.

When comparing the school’s results with those of similar schools in terms of the
percentage of pupils who are entitled to free school meals in 2013, the school
performed in the upper 50% for linguistic development in Welsh. It was in the lower
50% for mathematical development and the bottom 25% for linguistic development in
English, and personal and social development. There was an improvement in Welsh
development and a decline in mathematical development, and in personal and social
development over a period of two years.

In comparison with the national percentages, there are no significant differences
between the performance of boys and girls at the expected outcome. Boys perform
better than girls in the Foundation Phase indicator, but lower in language
development, literacy and communication in English. The biggest difference is at
outcome 6, where girls perform significantly better.

In key stage 2, all pupils achieved the expected level or higher in Welsh.
Achievement in the core subject indicator in 2013 was higher than the average for
schools in Wales and close to the family average. In English and mathematics, the
school’s performance was close, or similar to, the average for schools in Wales and
slightly below the family average. The percentage that achieved the higher level,
namely level 5, was higher than the family average and the average for Wales in
Welsh. Performance in English and mathematics was close or similar to the average
for schools in Wales.




When comparing the school’s results with those of similar schools, the school’s
performance at the expected level has increased gradually since 2009 in all areas,
except science, where results and the trend have declined over the period. Results
in English have remained consistently within the lower 50% over a period of five
years. Results in Welsh, mathematics and science have been in the upper 50%
since 2011 until this year, when there was a decline to the bottom 25% in
mathematics and science, and results in Welsh increased to the top 25%. At the
higher level, the school’'s performance in Welsh is in the top 25%, in the upper 50%
in English, and in the lower 50% in mathematics and science.

In key stage 2, there is a difference between the performance of boys and girls in all
areas except Welsh. However, the difference is not significant and is linked to boys
in the cohort with special educational needs. The biggest difference is at the higher
level, namely level 5, where girls perform better.
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Stakeholder satisfaction report

Responses to learner questionnaires

Denotes the benchmark — this is the total of all responses to date since September 2010.
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Responses to parent questionnaires

Denotes the benchmark — this is the total of all responses to date since September 2010.
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The school is well run. 69% | 31%| 0%| 0% dda

60%| 33%| 3%| 2%

Appendix 3

The inspection team

Owen Glyn Roberts Reporting Inspector
Hazel Hughes Team Inspector
Michaela Leyshon Lay Inspector
Darren Richard Booth-Taylor Peer Inspector
Noel Jones Nominee




Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1l Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |4-5 5-6 6-7 7-8 8-9 9-10 |10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 |[VY12 Y13

Ages | 11-12 | 12-13 | 13-14 | 14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11



http://www.estyn.gov.uk/

Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

e literacy, language and communication in English or Welsh first language
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSI)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language
e mathematics; and
e science

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according
to the three-year trend in the proportion of pupils entitled to free school meals in the
school. The school’s performance is then placed into quartiles (from the top 25% to
the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



