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Context

Ynysboeth Community Primary School opened in September 2012 in temporary
accommodation, following the amalgamation of the previously separate infant and
junior schools. It moved into its new purpose-built premises in December 2013. The
school serves the Community First area of Ynysboeth and Matthewstown in the
Cynon Valley.

The school currently has 181 pupils on roll from the ages of three to 11, including 22
full-time nursery children. It contains three single-age and four mixed-age classes.
Approximately 48% of pupils are eligible to receive free school meals, which is well
above the national average. Around 25% have additional learning needs, which is
similar to the national average; no pupils have a statement of special educational
need. A very few pupils come from an ethnic minority background, speak English as
an additional language or are looked after by the local authority. No pupils use
Welsh as a first language.

The infant school was last inspected in October 2006 and the junior school in
February 2007. The current headteacher took up her post in May 2012.

The individual school budget per pupil for Ynysboeth Community Primary School in
2013-2014 means that the budget is £3,967. The maximum per pupil in primary
schools in Rhondda Cynon Taf is £7,033 and the minimum is £2,659. Ynysboeth
Community Primary School is 30th out of the 110 primary schools in Rhondda Cynon
Taf in terms of its school budget per pupil.
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Summary
The school’s current performance Adequate
The school’s prospects for improvement Good

Current performance

The school’s performance is adequate because:

e at the end of key stage 2 in 2013 at the expected level, pupil performance was
above the family average in all three core subjects;

e at the higher level in mathematics, pupil performance was above the family
average and placed the school in the top 25% of similar schools;

¢ nearly all pupils make the expected progress through the school and a few
exceed their targets;

e many pupils make good progress with their literacy and numeracy skills and
standards in reading, in particular, are improving;

¢ in Welsh second language, the majority of pupils achieve good standards in
oracy by Year 6;

¢ nearly all pupils behave well and have positive attitudes to learning; and

e nearly all teaching is good.

However:

¢ in the Foundation Phase, pupil performance over the last two years was well
below the family average and placed the school consistently in the bottom 25%
of similar schools at both the expected and higher levels;

e in 2013 in key stage 2, in comparison to similar schools, pupil performance in
English and science at the expected level placed the school in the lower 50%
and at the higher level it placed the school in the bottom 25%;

e the standard of handwriting and presentation is inconsistent; and

e although improving, attendance and punctuality are worse than in most other
schools, with unauthorised absences and the number of persistent absentees
being relatively high.

Prospects for improvement

Prospects for improvement are good because:

e the headteacher provides strong strategic leadership and has high expectations;

¢ the deputy headteacher provides good support and the senior management
team is proactive;

e there is a strong culture of teamwork in the school;

e governors are supportive and well informed and place a high priority on raising
standards;

¢ gself-evaluation procedures are comprehensive and effective;

e new initiatives are having a significant impact on standards and provision; and

o effective partnerships exist with parents, the community and other schools.
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Recommendations

R1 Raise pupils’ overall performance at the end of the Foundation Phase and key
stage 2 at both the expected and higher levels

R2 Improve pupils’ standards of handwriting and presentation
R3 Improve levels of attendance and punctuality

R4 Ensure that assessment procedures, such as marking and moderation of pupils’
work, have a direct effect on raising standards

What happens next?

The school will draw up an action plan which shows how it is going to address the
recommendations. Estyn will monitor the school’s progress.
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Main findings

| Key Question 1: How good are outcomes? | Adequate

Standards: Adequate

Standards of achievement overall are improving, but there are aspects of key skills
that remain underdeveloped.

Across the school, nearly all pupils listen very well and many speak confidently and
articulately in a range of contexts. All enjoy reading a range of fiction and non-fiction
books. In the Foundation Phase, most use a range of strategies to help them read
unfamiliar words. By the end of key stage 2, many read fluently with good
expression and understanding, but only a minority use a range of higher order skills,
such as skimming and scanning, competently.

Many pupils make appropriate progress in their writing skills. In the Foundation
Phase, many younger pupils practise mark making successfully in a variety of
situations. A few older pupils write short sentences independently with accurate
spelling and punctuation. However, the ability of most pupils to produced extended
pieces of writing is underdeveloped. In key stage 2, most pupils write on their own in
a variety of styles, such as letters, stories, and poetry, using increasing accuracy and
a range of vocabulary. A few more able writers use advanced punctuation well and
combine complex and simple sentences effectively. Many pupils apply their writing
skills well in topic work across the curriculum. However, the standard of handwriting
and presentation is inconsistent.

Generally, pupils make steady progress in developing their numeracy skills. By the
end of the Foundation Phase, they can read and write numbers to 100 and compare
and order two-digit numbers. Most can sort and match objects and start to use
standard units of measurement and money. They gather and record data in various
ways in different areas of learning.

By the end of key stage 2, most pupils can recall the majority of multiplication tables.
Most tackle problems confidently and use alternative strategies to reach correct
answers. They can calculate using decimals and percentages and are familiar with
negative numbers and metric conversion tables, but they are less confident in their
understanding of fractions. Nearly all pupils know the language and properties of
common two and three-dimensional shapes. There is evidence of pupils applying
their mathematical skills effectively to real life situations, but less so in other areas of
the curriculum.

In the Foundation Phase, pupils listen and respond appropriately to the use of Welsh
in the classroom and steadily build their vocabulary and understanding. In key stage
2, the majority achieve good standards in oracy by Year 6. However, their ability to
read and write in Welsh is limited.
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At the end of the Foundation Phase at both the expected outcome 5 and the higher
outcome 6, attainment at both levels for the last two years placed the school in the
bottom 25% when compared with similar schools.

At the end of key stage 2, over the last five years, attainment at the expected level 4
and the higher level 5 has varied considerably. In English at both levels, the school
has moved between the bottom 25% and the lower 50% of similar schools. In
mathematics, it has moved between the top and bottom 25% at the expected level
and between the higher 50% and bottom 25% at the higher level. In science, it has
moved between the higher 50% and the bottom 25% at the expected level and
between the lower 50% and bottom 25% at the higher level.

A significant number of pupils enter the school with a low level of skills, but nearly all
make the expected progress through the school and a few exceed their targets. No
specific groups continually underachieve, although boys, especially in key stage 2,
frequently do less well in reading and writing.

Wellbeing: Adequate

Nearly all pupils’ attitudes to learning are good. They are polite and respectful and
show concern for each other, staff and visitors. They are well motivated and fully
engaged in lessons. Most pupils show pride in their work and collaborate well with
others. They behave well in lessons and around the school.

All pupils have a good understanding of the importance of a healthy lifestyle and a
balanced diet. Most also understand how to keep active and healthy and many enjoy
participating in school clubs and activities. All feel safe and are confident to
approach adults when they need help.

Although attendance rates and punctuality are slowly improving, they remain below
the family, local authority and all-Wales averages. Unauthorised absences and the
number of persistent absentees are relatively high. A very few pupils are regularly
late.

The school council meets regularly and participates enthusiastically in
decision-making. Members have helped to choose the new school uniform and
colours for furniture. They have also been involved in determining the layout of the
playground. However, overall their roles and responsibilities are underdeveloped.

Pupils participate in various community events and activities, such as litter picking
and attending the local cenotaph on Remembrance Day.

| Key Question 2: How good is provision? | Good

Learning experiences: Good

There is a broad and balanced curriculum which fulfils statutory requirements.
Teachers plan thoroughly and work collaboratively to ensure that there is parity
across year groups.
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The school makes good provision for the development of key skills. It is
implementing the Literacy and Numeracy Framework successfully. Recently
introduced skills ladders ensure effective coverage and progression in pupils’
learning. The school has introduced a number of successful intervention
programmes, such as synthetic phonics, which are having a positive impact on pupil
attainment.

There is good provision for a range of extra-curricular activities. The school
welcomes a variety of visitors and arranges visits for pupils to places of interest that
enhance their knowledge and understanding of their locality.

Provision for the development of spoken Welsh is effective, but it is more limited for
reading and writing. All staff display good bilingual skills and actively engage pupils
in the use of Welsh in daily routines. There are various opportunities for pupils to
learn about the culture and heritage of Wales, for example through regular Welsh
focused assemblies.

The school provides an appropriate range of opportunities for pupils to learn about
sustainable development, for example in relation to conserving energy, reducing
waste and looking after the planet. The eco council actively promotes these
initiatives.

The school is developing its provision for global citizenship through links with other
cultures and religions, for example in Uganda.

Teaching: Good

Since amalgamation, senior leaders have worked closely with the local authority to
improve the quality of teaching. All teachers now prepare lessons well and have
good background knowledge and high expectations. They provide purposeful
learning activities with quality support materials that motivate and challenge pupils
well.

In nearly all lessons teachers manage time and behaviour successfully and establish
effective routines. They use a range of learning strategies and match activities well
to pupils’ ages and abilities. They conduct lessons at a good pace, but occasionally
over direct the learning.

All teachers are good role models and establish good working relationships with
pupils. They provide appropriate praise and encouragement. They use relevant
questioning techniques and value pupils’ responses to help them achieve.

The school undertakes a range of relevant assessment procedures that fulfil statutory
requirements. It has developed its own tracking system, which is enabling staff to
monitor and analyse pupils’ needs and progress effectively and to set appropriate
targets.

All teachers use assessment for learning strategies well in lessons and involve pupils
in assessing their own learning. In personal and social development in the
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Foundation Phase and in writing in all classes individual target setting is effective.
However, it is in the early stages of development in other subjects.

Teachers mark work conscientiously and provide positive and supportive comments.
However, especially in key stage 2, these do not generally help pupils to understand
how to improve their work. Annual pupil reports provide parents with useful
information about their children’s achievements and include appropriate targets for
improvement.

Care, support and guidance: Good

The care, support and guidance offered to pupils are very effective and result in
nearly all pupils enjoying school and wanting to learn.

The school is a happy and orderly community. It provides good support for pupils’
spiritual, moral, social and cultural development, for example through its personal
and social education programme.

The school has the appropriate arrangements to promote and encourage healthy
eating and drinking. It enables pupils to develop a good understanding of a healthy
diet and the importance of exercise, for example through the breakfast club, the fruit
tuck shop and the provision of water fountains.

The school now makes every effort to improve levels of attendance and punctuality
through various types of rewards and incentives, which are beginning to have an
impact. It also has effective policies and procedures to manage behaviour well.

The school’s arrangements for safeguarding meet requirements and give no cause
for concern. The level of site security is good.

Provision for pupils’ additional learning needs is a good feature of the school. Staff
identify pupils’ needs at an early stage and quickly establish appropriate support
programmes. Efficient systems are in place to monitor and assess pupils’ progress.
Individual education plans contain clear and measurable targets, based on
consultation with parents. These help pupils to understand what they need to do to
improve their work.

The school liaises effectively with a range of external specialist agencies to support
all pupils, particularly the most vulnerable and those who have social, emotional or
learning needs. This has a beneficial impact on pupils’ health and wellbeing.

Learning environment: Good

The school effectively promotes a happy and caring ethos, based on its aims and
values. It provides a very positive learning environment.

The school successfully promotes equal opportunities and provides pupils with
equality of access to all aspects of school life. It ensures that staff and pupils treat
each other fairly and are free from any harassment, negative stereotyping or
discrimination.
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Staff celebrate cultural diversity effectively and encourage tolerant attitudes and
respect for those from different backgrounds. Pupils learn to show care and
consideration for others, living creatures and the environment.

The school is very well designed with spacious classrooms and appropriate internal
and external areas that create an attractive learning environment. Aspects of the
accommodation, for example the library and the outdoor provision, are still under
development.

Resources are of high quality with up-to-date facilities and equipment, for example in
ICT. They support all aspects of teaching and learning well.

| Key Question 3: How good are leadership and management? | Good

Leadership: Good

The headteacher, governing body and staff share a common vision for the school,
which focuses on school improvement. The headteacher provides strong strategic
leadership. She has managed the transition to the new school very effectively.
Within a short period, the changes she has introduced, for example in relation to
teaching and staff responsibilities, are having a significant impact on standards and
provision. She has high expectations and a very good understanding of the
strengths of the school and priorities for development. The deputy headteacher
provides good support and the senior management team is proactive. They
contribute positively to decision-making in order to take the school forward.

Staff meet together regularly, share good practice and work well as a team. All have
designated areas of responsibility. They undertake their roles effectively.

The governing body fulfils its statutory responsibilities. Governors are supportive and
place a high priority on raising standards. Many visit the school regularly. They are
developing their role, for example in relation to monitoring progress through
understanding performance data. The headteacher’'s comprehensive reports ensure
that they are well informed. Their attendance at training events and presentations
from staff and pupils also raise their awareness of school priorities effectively.

The school takes good account of local and national priorities. For example, raising
standards in literacy and numeracy and reducing disadvantage are major aspects of
the current school development plan.

Improving quality: Good

Self-evaluation procedures are comprehensive and effective. Senior leaders and the
governing body monitor the impact on standards and provision continually.

The school uses a range of first-hand evidence well to determine its priorities for
improvement. It regularly seeks the views of parents and canvasses pupils,
governors and other stakeholders to identify strengths and areas for development.
For example, their suggestions have contributed constructively to the design of the
new school building and the outside learning environment.
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The senior leadership team and subject co-ordinators observe lessons to monitor
teaching and learning according to an agreed schedule. Teachers are also involved
in listening to learners regularly and there are on-going reviews of pupils’ work
involving a range of staff and governors. The evidence gathered makes a major
contribution to the school’s self-evaluation process, for example in the drive to
improve the quality of teaching and to raise standards in literacy.

The school undertakes a thorough analysis of performance data, which enables staff
to assess pupils’ progress accurately, to identify trends in performance and to
provide support for any underachieving individuals or groups, for example in basic
skills.

The school development plan links closely to the self-evaluation report and contains
realistic priorities and challenging, measurable targets. The actions already taken
have led to significant improvements, for example in reading and the use of
assessment for learning strategies.

Partnership working: Good

Effective partnerships exist with parents, the community, other cluster schools and
educational partners, including the local college and teacher training institutions.

There are beneficial links with a local pre-school and there are strong transition
arrangements with the receiving secondary school, involving visits and various
projects. These links have a positive impact on the quality of pupils’ wellbeing and
learning and ensure that they are well prepared for the next stage of their education.

The school plays an active part in the local school cluster arrangements for
assessment, moderation and standardisation of pupils’ work at the end of key stage
2, although this is an area for further development in the school.

There are useful links with a range of community organisations, including the
Communities First group, the parish church and local shops. The school choir
participates in concerts in the community and further afield, for example in Llandaff
Cathedral. These experiences help to broaden and enrich pupils’ learning.

Resource management: Adequate

Teachers are suitably qualified and experienced. Support assistants have
appropriate roles and contribute effectively to pupils’ learning.

Performance management procedures, led by the senior management team, meet
statutory requirements. All teachers and support staff are included. All participate in
regular in-house and external training events in line with their professional and
personal development targets and whole school priorities. A few have also visited
other schools to observe good practice. All these arrangements are having a positive
impact on the quality of teaching.
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The school currently has little involvement in networks of professional practice, for
example within the cluster or its family of schools, although it has joined a
newly-formed professional learning community looking at emerging technologies.

All teachers have planning, preparation and assessment time each week, as well as
opportunities to monitor their areas of responsibility when required. Members of the
senior management team and priority target leaders also have regular non-contact
management hours. In addition, support staff have time to undertake planning in
consultation with teaching staff. These procedures help to create effective team work
and to raise staff morale in order to move the school forward.

The school manages its accommodation, resources and budget well and good
financial controls are in place. It is in the process of purchasing resources that are
relevant to its current curriculum and the identified needs of the new school.

Due to the identified shortcomings in pupil outcomes, the school currently provides
only adequate value for money.

10



Appendix 1

Commentary on performance data

At the end of the Foundation Phase in 2013 at both the expected outcome 5 and the
higher outcome 6, pupil performance was well below the family average in language,
literacy and communication skills, mathematical development and personal and
social skills. Overall, results were slightly better than 2012. In comparison with
similar schools, attainment in all three areas at both levels for 2012 and 2013 placed
the school in the bottom 25%.

At the end of key stage 2, over the last five years, attainment at the expected level 4
and the higher level 5 has varied considerably. In 2013, pupil performance at the
expected level in English and mathematics was above the family average and in
science it was similar. At the higher level, it was below the family average in English
and science, but above in mathematics. In English at both levels, the school has
moved between the bottom 25% and the lower 50% of similar schools. In
mathematics, it has moved between the top and bottom 25% at the expected level
and between the higher 50% and bottom 25% at the higher level. In science, it has
moved between the higher 50% and the bottom 25% at the expected level and
between the lower 50% and bottom 25% at the higher level.

A significant number of pupils enter the school with a low level of skills, but nearly all
make the expected progress through the school and a few exceed their targets. No
specific groups continually underachieve, although boys, especially in key stage 2,
frequently do less well in reading and writing. In addition, the more able do not
always achieve their potential, particularly in literacy.

Data and school tracking information suggest that pupils entitled to free school meals
perform less well than their peers in both key stages.




Appendix 2

Stakeholder satisfaction report — responses to learner questionnaires

Primary Questionnaire (Overall)
denotes the benchmark - this is a total of all responses since September 2010.
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Responses to parent questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1 Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 |6-7 7-8 8-9 9-10 | 10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 Y12 Y13

Ages | 11-12 |12-13 | 13-14 |14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11




Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

¢ literacy, language and communication in English or Welsh first language;
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSl)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language;
e mathematics; and
e science.

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according
to the three-year trend in the proportion of pupils entitled to free school meals in the
school. The school’s performance is then placed into quartiles (from the top 25% to
the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



