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Executive Summary

Overall, the findings in this report reflect a further education sector that is actively engaging with both the
opportunities and challenges presented by generative artificial intelligence. Colleges recognise that Al is increasingly
influencing how learners learn, how staff work, and how organisations operate. While practice remains at an early
and uneven stage, and confidence varies across curriculum areas and roles, there is clear momentum towards using
Al to support teaching, learning, learner well-being, and organisational efficiency. At the same time, colleges are
becoming more aware of the ethical, safety and safeguarding considerations associated with Al, although these are
not yet embedded consistently in the learner experience.

Staff and learners were increasingly using Al to support learning, planning, feedback and organisational efficiency.
Learners commonly used Al to summarise information, support understanding and structure written work,
particularly when working independently. Many learners, including those with additional learning needs, described
how Al helped them to build confidence and manage the demands of their courses. Teacher use of Al was
developing, with early adopters using tools to support lesson planning, differentiation, resource creation, and
formative feedback. However, practice was uneven across curriculum areas.

A strong and recurring issue across colleges was a lack of clarity for learners about acceptable Al use, particularly in
relation to assessed work. Learners reported receiving mixed messages from teachers, often reinforced by fear-
based narratives around Al detection tools. In many cases, guidance was delivered primarily at induction and not
routinely revisited, contributing to anxiety and, for some learners, avoidance of Al even where it could support
learning. This uncertainty was compounded by inconsistent guidance from awarding bodies, leading to cautious
approaches to summative assessment and emerging recognition in a few colleges that longer-term assessment
redesign may be necessary.

Leadership and strategic approaches to Al varied. In stronger examples, senior leaders positioned Al as a strategic
enabler aligned with teaching, learning, inclusion, and organisational efficiency, supported by governance structures
and professional learning. Elsewhere, implementation was more fragmented and driven by individual enthusiasm. Al
was increasingly used to support business support and administrative functions, improving efficiency and access to
services. Leaders were also becoming more aware of emerging challenges relating to cost, access and sustainability,
with early discussions of whether more collaborative or sector-wide approaches could support consistency and
equity.

Ethical, safety and safeguarding considerations were increasingly recognised but less consistently embedded in the
learner experience. Learners showed emerging ethical awareness, including concerns about over-reliance, bias and
originality, but opportunities to develop critical Al literacy in a systematic way were limited.

The findings indicated that while the FE sector is at an early and uneven stage of adopting Al, there was clear
momentum. The greatest impact was evident where Al use was guided by clear purpose, consistent messaging and
ongoing dialogue with learners, underpinned by leadership, ethical clarity, and collaboration across the sector.



Introduction

This report summarises insights from link inspector visits to all 12 Further Education (FE) colleges in Wales in
autumn 2025, where artificial intelligence (Al) formed a specific focus. Evidence was gathered through meetings
with senior leaders, middle leaders, teaching staff, learning support staff and business support staff. Inspectors
also conducted two learner forums at each college, involving around 300 learners in total from a wide range of
courses and levels. In addition, inspectors scrutinised relevant documentation, digital platforms, and Al-enabled
tools used across colleges as part of the evidence-gathering process.

The report builds on Estyn’s thematic publication A New Era: How Artificial Intelligence (Al) is Supporting
Teaching and Learning, published in October 2025, which explored the opportunities and challenges of Al in
schools and pupil referral units. Together, the two reports provide a system-wide view of how generative Al is
beginning to shape teaching, learning, leadership and learner experience across Wales, extending the evidence
base into the further education sector.

In this report, generative Al refers to Al-enabled tools and systems that can generate, adapt or transform content
such as text, images, audio or data outputs in response to user prompts. These tools are increasingly being used
by staff and learners to support learning, teaching, assessment and organisational tasks.

Alongside college-led activity, national organisations continue to play an important role in supporting further
education providers to navigate digital transformation and the emerging use of artificial intelligence. Jisc
supports colleges across Wales and the wider UK through sector guidance, research, professional learning and
shared digital infrastructure, including work focused on digital maturity, data, and the responsible, strategic
adoption of Al. This includes Jisc’s strategic framework for leading Al in colleges, which aims to support leaders to
develop coherent, ethical and sustainable approaches to Al aligned with educational priorities.

During the preparation of this report, the author used a range of generative Al tools to support aspects of the writing
process. This included assistance with synthesising information gathered from visits, structuring sections of the report,
refining language for clarity and accessibility, summarising key messages, and producing infographics. The use of these
tools was informed by the evidence base. At all stages, the author reviewed, edited, and adapted the Al-generated
content to ensure accuracy, relevance, and alignment with the report’s aims. We secured the privacy of information
gathered for this report by only uploading it to Al tools within Estyn’s secure cloud environment. For further
information on our approach to Al, please visit the Al area on our website.



https://estyn.gov.wales/app/uploads/2025/10/A-New-Era-How-Artificial-Intelligence-AI-is-Supporting-Teaching-and-Learning.pdf
https://estyn.gov.wales/app/uploads/2025/10/A-New-Era-How-Artificial-Intelligence-AI-is-Supporting-Teaching-and-Learning.pdf
https://www.jisc.ac.uk/guides/leading-ai-in-colleges-a-strategic-framework
https://estyn.gov.wales/artificial-intelligence/

Generative Al: teaching, learning,
assessment and well-being

Across the FE sector, we found that Al was increasingly shaping the experiences of both learners
and staff. Colleges were generally accepting and welcoming of generative Al, recognising its
potential to enhance learning, support accessibility and improve efficiency, while remaining
mindful of associated risks.

Learner and staff engagement with Al spanned a wide and expanding range of tools, with 41
different tools referenced during visits, reflecting differing purposes and levels of capability. These
included commonly used generative Al tools used for drafting, summarising, providing formative
feedback such as suggestions for improvement, explanations of errors, or indications of how work
could be strengthened. Creative uses were also evident, for example supporting idea generation,
producing alternative explanations or scenarios, creating images, podcasts or presentations, and
enabling staff-designed, interactive or scenario-based learning activities. While many colleges had
identified preferred platforms to support data security and safeguarding, learners often used
additional tools they were already familiar with. This breadth highlighted both the scale and
diversity of Al-enabled activity, but also contributed to uncertainty, as learners were not always
clear about which tools were acceptable or how they could be used, particularly where Al
functionality was less visible or inconsistently understood.

During our visits, many of the learners told us that they were frequently using Al to summarise
information, support their understanding of difficult concepts, structure written work, generate
revision questions and check their understanding. Learners described Al as a form of everyday
study support, particularly when working independently. One learner stated, “It’s like having a
tutor there with you when you are working on your own”, while another noted, “Al makes
learning easier. It helps to explain concepts and is easily accessible”.

Learners often recognised Al as a helpful tool for organising ideas, reducing the complexity of tasks
and building confidence in their learning. The perceived benefits were particularly evident for
learners with additional learning needs or those requiring extra support, including neurodivergent
learners and those with literacy or language needs. Learners described how Al helped them to
break down tasks and develop personalised approaches to keep pace with their peers. One learner
explained, “As a neurodiverse learner, it enables me to develop strategies to keep up”.

Teachers’ use of Al was developing, with many examples of creative and purposeful practice.
Teachers who were making use of Al tools were typically using them to support lesson planning,
differentiation, quizzes, resource creation and formative feedback. In most colleges, this work was
led by early adopters who were keen to experiment with tools. One teacher reflected, “Human plus



Al is the key way forward”. However, practice was uneven across curriculum areas within
colleges, and some staff expressed concern about learners appearing more confident with Al than
they were themselves.

Al: Enhancing Teaching and Learning

Empowering Every Learner Transforming the Learning Process

Improves Access
and Inclusion

Simplifies complex language and
offers content in alternative formats.

Deepens Understanding
and Revision

Summarises complex content and
generates revision quizzes and
structured notes.

Personalises the
Learning Journey

Adapts materials for different
levels stretching advanced
learners and scaffolding tasks.

Strengthens
formative feedback

Helps draft timely learner feedback
highlighting strengths and next steps.

Boosts Engagement
and Motivation

Creates interactive activities,
simulations, and more varied
learning content.

Encourages
Critical Thinking
Prompts learners to compare Al

outputs with their work and
check for accuracy.
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Across colleges, there were emerging examples of Al being used to support feedback to learners on
their work, particularly in formative contexts. Teachers described using Al to generate draft
feedback comments, summarise strengths and areas for improvement, and provide more timely,
personalised responses helping learners to reflect, refine their work and act on advice more
effectively. One teacher stated, “More frequent, timely, tailored feedback offers real potential,
but it’s still early days”, with learners sharing that they valued feedback that was clearer, more
specific and received more quickly. However, leaders and teachers recognised the need to be
cautious and the importance of human oversight, to ensure professional judgement, accuracy and
trust when using Al to support learner feedback.

Spotlight: Al to strengthen assessment feedback

Coleg Gwent’s business team has piloted the use of Examiner Al to support assessment feedback,
working closely with an awarding body to ensure assessment integrity. In response to learners
completing multiple exams in short timeframes, mock exam scripts were marked using both
Examiner Al and human markers, with closely aligned outcomes. The increased efficiency enabled
teachers to introduce an additional mock exam, providing learners with more frequent and timely
feedback.

Interestingly, learners’ perceptions of teachers’ use of Al were mixed. Some learners recognised



that Al supported clearer explanations and more engaging resources, whereas others were more
sceptical, particularly where they perceived teachers’ use of Al as inconsistent with messages
about academic integrity. One learner commented, “The use very much depends on the teacher’s
level of knowledge about Al”’, while another stated, “Staff say don’t use it, but then use it
themselves to mark our work.” Perceptions like these affected trust and highlighted the
importance of transparency and consistent modelling of ethical practice.

Spotlight: An enabling approach to Al use

Gower College Swansea has developed a draft Al usage policy that deliberately encourages
innovation within clear ethical and regulatory boundaries. The policy supports staff and learners
to explore Al confidently, while maintaining strong expectations around academic integrity,
transparency and safeguarding. It enables staff to use Al to support areas such as planning,
resource development and accessibility, and encourages learners to use Al as a learning aid rather
than a shortcut. Digital Peer Mentors and clear guidance help to build confidence, support
experimentation and promote a shared understanding of responsible Al use across the college.

Mixed Messages & Rising Learner Anxiety

The Problem: Fear of False Accusation Current Reality: Emerging Idea:
Conflicting Messages Fuels Anxiety and A Reliance on Traditional A Move Towards More
Al Avoidance Written Assessments ‘Authentic’ Assessment

Al is

barad You can

use Al

Mixed messages often Fear of false accusation A reliance on traditional A move towards more
delivered once at induction fuels anxiety and Al written assessments. ‘authentic’ assessment.
and not revisited. avoidance.
Staff also uncertain about Learners worry their own This risk-averse approach Colleges are exploring
assessment rules from writing will be flagged by is a common response to in-class, oral, and professional
awarding bodies, contributing detection tools. the uncertainty. discussion formats.

to cautious messages.
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A strong and recurring issue across colleges was the lack of clarity for learners about when and
how Al could be used. Learners reported receiving mixed messages from teachers, ranging from
encouragement and clear guidance to strong warnings that Al use was banned. In many cases,
learners recalled Al guidance being delivered primarily at induction, but not routinely revisited. In
a number of colleges, these inconsistencies were reinforced by fear-based narratives, including
references to Al-detection tools and the potential consequences of misuse, which caused learners



anxiety. One learner stated, “We get mixed messages from staff - some say use it, some say
don’t”, while another explained, “I’m worried my writing looks Al-generated even when it isn’t. |
have to double check everything”. This anxiety was particularly pronounced in relation to
progression routes and learners spoke about their uncertainty and fear surrounding the use of Al
when preparing UCAS personal statements. As a result, some learners avoided using Al altogether,
even where they recognised that it could support them.

This uncertainty was further compounded by differing guidance from awarding bodies. In a very
few cases, colleges reported awarding body investigations into the improper use of Al in assessed
work, including isolated instances where learners were ultimately disqualified. Although rare,
these cases had a disproportionate impact on learner confidence. Teachers and leaders described
challenges in interpreting expectations and adapting assessment practices, leading to cautious
approaches to summative assessment. In a few colleges, teachers recognised that reliance on
traditional written assessment may be increasingly unsustainable, and that more authentic
approaches, such as professional discussion, in-class assessment or oral assessment, may need to
form part of longer-term assessment redesign rather than short-term mitigation.

Spotlight: Clarifying expectations through structured guidance

Bridgend College has developed a clear and structured Al Usage Scale to set expectations for how
learners can use Al in assessments. The six-level scale, ranging from No Al to Collaborator, provides
practical guidance on acceptable use and helps learners understand boundaries around planning,
drafting, editing and collaboration. By clearly mapping permitted Al activity to different
assessment contexts, the scale reduces ambiguity and supports learners to make informed, ethical
choices about Al use. It also helps teachers to communicate expectations consistently, reinforcing
academic integrity while enabling learners to use Al appropriately and with confidence.

Although awareness was increasing that Al is an employability skill, there was limited explicit focus
across colleges on how Al may affect future roles and job opportunities. Some learners expressed
concern about employment prospects, particularly in creative and digital industries, and shared
that they wanted more structured opportunities to discuss these issues within their courses.



Leadership and strategic implementation

Leaders’ engagement with Al was developing quickly across the sector. In the strongest examples,
senior leaders articulated a clear rationale for Al use and positioned it as a strategic enabler of
teaching, learning, learner support and organisational efficiency, rather than as a standalone
digital initiative. Where this was the case, Al featured within wider strategies for teaching and
learning, digital transformation, inclusion and workforce development and was supported by
governance structures such as Al steering or discovery groups. Typically, staff-facing
implementation was more developed than learner-facing guidance, meaning that investmentin
training and systems had not always translated into clear messages for learners. This imbalance
limited impact and contributed to ongoing uncertainty.

Spotlight: Strategic leadership driving a whole-college approach to Al

Coleg Cambria has embedded Al as a strategic enabler for teaching, learning and organisational
efficiency through clear leadership and structured governance. A dedicated Head of Al and Digital
Innovation leads a co-ordinated, college-wide approach, supported by Digital and Al and Discovery
Groups that trial, evaluate and align tools with strategic priorities. The college’s Al Adoption
Framework provides a robust, data-informed view of progress across leadership, teaching and
impact, driving measurable improvement. Professional learning is central, with Al bootcamps,
champions and approved tools supporting confident staff adoption. This sustained approach has
strengthened staff confidence and efficiency, enabling more consistent resource creation,

The Al Adoption Journey

Colleges are moving from exploration to whole-college use,
with sustainability and consistency shaping the next phase.

PHASE 1: FOUNDATION & STRATEGY PHASE 2: IMPLEMENTATION & FUTURE GROWTH
Establishing a strategic foundation for Al adoption. Scaling for long-term organizational growth.
Xo) Q @ ;=
1 S 22
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1. Exploring Al 2. Setting Direction: 3. Putting Structures 4. Building Staff 5. Embedding Across 6. Looking Ahead:
Early experimentation Al framed as a in Place: From ad hoc Confidence: the Organisation: Sustainability and
and sense-making strategic enabler to co-ordinated Professional learning  Whole-college impact consistency
Small pilots and individual ~ Clear leadership rationale  Introduction of strategies, asacatalyst Al supports all functions, Focus shifts to cost,
innovation driven by emerges, linking Al to governance, and approved Training and champions reducing workload to long-term affordability,
curiosity about benefits teaching, learning, tools to ensure grow capability where enable greater focus on and mitigating the risk of
and risks. support, and efficiency. consistency and oversight. learning is practical and learners. uneven experiences.

sustained.
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improved feedback practices, and better support for learners across curriculum areas.

Leaders were increasingly shaping how Al could support teaching and learning through strategic
decisions about priorities, infrastructure and oversight. Across the sector, leaders had introduced Al
strategies, governance groups and approved tools to provide greater consistency, manage risk and
align Al use with teaching and learning priorities, inclusion and assessment integrity. In stronger
examples, leaders used pilots, action research initiatives and quality processes to evaluate impact,
rather than leaving adoption to individual enthusiasm.

Spotlight: Using learning walks to understand Al in practice

Grwp Llandrillo Menai uses structured learning walks to understand how Al is being used by staff
and learners and to support informed conversations about practice. Through this approach,
leaders gather first-hand evidence of how learners apply Al, including their understanding of
induction messages around referencing Al use and checking accuracy. Learning walks have
highlighted effective use of Al to summarise content, create mind maps and support revision,
including for learners with additional learning needs. Leaders use insights from these visits to help
shape Al literacy priorities, staff training, and professional learning events.

There were also examples of learner support processes benefitting from Al. In a few colleges, Al
supported individual development planning, progress reviews and targeted interventions, while
staff retained oversight and professional judgement. Where this work was more established, staff
reported that Al use had resulted in staff having more time for direct learner interaction and
pastoral support.

Spotlight: Embedding accessibility and inclusion through strategic use of Al

Pembrokeshire College has made significant progress in strengthening accessibility and inclusion
through the purposeful adoption of an Al-enabled accessibility chatbot and a wider suite of digital
accessibility tools. Leaders have explicitly linked this work to improving learner independence,
engagement and success. The accessibility chatbot supports staff to check, create, and quality
assure the accessibility of learning resources, policies and operational documents, ensuring
inclusive design is embedded at the point of creation rather than addressed retrospectively. This
work is complemented by an all-staff online Accessibility Toolbox, which brings together guidance,
training and practical tools, helping to build staff confidence and support more consistent,
inclusive practice across the college.

Spotlight: Al supporting individual development plans (IDPs)



At Cardiff and Vale College, Al has been carefully integrated into the Individual Development Plan
(IDP) process to improve efficiency and consistency. Al tools transcribe meetings, summarise
discussions and extract agreed actions, significantly reducing manual administrative workload.
Verified summaries are then formatted into learner-centred IDPs using an Al tool and reviewed by
staff, with final plans approved through established quality assurance processes. This phased
approach maintains strong human oversight, safeguards compliance, and enables the college to
respond more effectively to increasing demand while keeping learners’ needs at the centre of the
process.

Leaders and staff across colleges described the growing use of Al to support business support
services and internal systems. Common uses included drafting documents, summarising
meetings, managing enquiries, supporting admissions processes and improving internal
communications. Examples included Al-enabled tools being embedded within recruitment,
student services and planning functions as well as tools to support staff with accessing
information. However, implementation remained uneven, with many colleges still at an
exploratory stage. Leaders were also mindful of staff anxiety about the impact of Al on roles and
responsibilities and emphasised the importance of clear messaging that Al is intended to support,
not replace, professional judgement and experience.

Spotlight: Supporting staff through Al-enabled guidance

NPTC Group of Colleges has introduced an Al-enabled chatbot to support staff, particularly those
new to the organisation, in navigating college systems and policies. The chatbot helps staff locate
relevant policies, guidance and information stored across platforms such as SharePoint, reducing
reliance on informal support and improving access to consistent information. Available bilingually,
the tool supports inclusion and aligns with the college’s wider digital and well-being priorities. This
staff-facing use of Al reflects a practical focus on streamlining workloads while maintaining clear
oversight, data protection and cyber security considerations.

Spotlight: Al transforming bilingual learner recruitment and engagement

Coleg y Cymoedd has introduced an Al-enabled bilingual recruitment assistant to strengthen
learner engagement and support admissions across English and Welsh. Developed to manage high
volumes of enquiries, the system provides continuous access to information, with around 46% of
enquiries received outside normal office hours. This ensures prospective learners can access
timely support during key decision-making periods. By handling routine enquiries securely and
accessibly, the assistant has reduced administrative pressure on staff, enabling admissions teams
to focus on more personalised applicant support. Accessibility and inclusion are embedded
throughout the approach, supporting a more responsive, equitable and efficient recruitment
process.
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Professional learning was a strength across the sector. Most colleges offered a range of
opportunities, including digital mentors, internal champions, optional training sessions and peer-
led support. Where professional learning was practical, sustained and linked to real classroom or
operational needs, staff confidence was increasing and fears around Al were lessening. Staff in
these colleges were more willing to experiment with Al and reflect critically on its use. However,
participation was usually optional, resulting in uneven confidence and capability across
curriculum areas and services. In a few colleges, leaders recognised the need to move from
voluntary engagement towards more consistent expectations, while still allowing space for
professional judgement and experimentation.

Spotlight: Developing staff confidence through professional learning

The College Merthyr Tydfil is beginning to explore the use of Al through its professional learning
offer, using an Al platform within its Planning for Educational Transformation (PET) programme.
This approach supports staff to engage with Al-enabled teaching resources as part of professional
dialogue around planning and practice. As the work is at an early stage and not yet embedded
consistently across the college, it is too early to demonstrate impact on teaching and learning,
though leaders and staff recognise the potential of this approach to support experimentation and
confidence-building over time.

Colleges valued collaborative working with national and sector bodies such as Jisc and Colegau Cymru
to support their thinking and decision-making around Al. Engagement with shared guidance,
principles and forums had supported professional dialogue and the sharing of emerging practice,
helping leaders to navigate uncertainty, build confidence and inform local approaches, although
practice and levels of engagement were variable across the sector.

Cost was an emerging strategic concern for leaders as the use of Al moved beyond small-scale pilots.
Leaders recognised that licensing arrangements for Al-enabled tools varied widely and could present
challenges for long-term affordability and sustainability. In a few cases colleges were beginning to
explore whether more co-ordinated or collaborative approaches to procuring Al tools could support
better value for money as use of Al continues to expand.

Leaders were also increasingly aware that differential access to Al tools had the potential to create
inequities between staff and learners. In several colleges, learners relied on free or limited versions of
tools that differed from those used by staff, leading to inconsistent experiences. While colleges
routinely respond to issues of digital access and deprivation through established learner support and
inclusion arrangements, Al was not explicitly discussed in this context during meetings. However,
leaders acknowledged that the growing use of Al was likely to require consideration of how existing
approaches to digital equity would extend to Al-enabled tools and practices.
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Ethics, safety and safeguarding

Al Ethics: What’s in Place & What’s Still Developing?

While colleges have established strong foundational policies and staff oversight for Al, there is a lack of consistency in
how these ethics are taught. The infographic contrasts current strengths in safeguards against the need for more

systematic, embedded ethical literacy for learners.
What’s Missing

What's Working Well

Policies and Safeguards in Place

Clear guidance exists linked to
data protection, safeguarding,
and academic integrity.

Strong Human Oversight

Staff apply professional judgement
and understand the need to protect

Consistent Learner Guidance

Messages about acceptable and
unacceptable Al use vary by
subject and tutor.

Systematic Al Literacy

There is limited structured
learning on ethics, data use, bias,

personal data. and reliability.

Emerging Critical Habits

Some learners are checking
accuracy, refining prompts, and
questioning Al outputs.

Embedded Ethical Thinking
Few opportunities exist to
explore over-reliance, originality,
and well-being in learning.

Colleges are strong on rules and safeguards, but have further work to do to embed
ethical understanding and responsible Al use for learners.

A NotebooklLM

Colleges were increasingly aware of the ethical, safety and safeguarding implications of generative
Al. Most had introduced policies or guidelines linked to data protection, safeguarding and
academic integrity. Staff generally understood the importance of protecting personal data and
maintaining human oversight. However, this was not always translated into sustained learning
opportunities for learners. As a result, ethical understanding was often reactive, focused on what
learners should not do, rather than developmental, supporting learners to explore why issues such
as bias, reliability, data use and digital well-being matter in practice.

Spotlight: Values-led strategy for ethical Al

St David’s Catholic College has developed a Generative Al Strategy that sets out a clear, values-
driven approach to the ethical and educational use of Al. Grounded in the College’s Catholic ethos
and Catholic Social Teaching, the strategy emphasises human dignity, responsibility and the use of
technology in service of the common good. Informed by sector guidance, including the Jisc
strategic Al framework, it positions Al as a tool to support learning, professional judgement and
inclusion rather than replace human decision-making. Clear expectations for transparency,
accountability and Al literacy help ensure innovation is aligned with the College’s educational
purpose, values and commitment to equity and learner development.
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Learners were often able to describe examples of what they understood to be acceptable and
unacceptable uses of Al. Many explained that Al could be used to support idea generation,
planning and understanding, but should not be used to produce final assessed work. Learners
described practical strategies such as checking accuracy, refining prompts and judging the
usefulness of Al-generated outputs. As one learner explained, “I use my knowledge to fact-check
detail and then ask further prompts to check again.” However, this understanding was not
always underpinned by consistent guidance, and learners’ confidence in these boundaries varied
depending on subject and tutor expectations. Many learners demonstrated growing maturity in
how they think about Al. Learners expressed a strong preference for clarity, choice and
transparency rather than blanket bans or compulsory use. As one learner stated, “We shouldn’t be
forced to use Al or told not to use Al - it should be optional”. Where expectations were clear and
dialogue was encouraged, learners reported greater confidence in using Al responsibly.

Spotlight: Building shared understanding of ethical use

Through the Think Smart Learn Smart programme, learners at Coleg Sir Gar [ Coleg Ceredigion
complete a structured e-learning journey designed to build understanding of the Generative Al
Assessment Scale. Interactive modules guide learners through reflection, practical examples and
assessment scenarios, helping them to understand clearly what is permitted for different tasks.
Accountability is embedded through Al consent at enrolment, explicit statements of permitted Al
use in assignment briefs, and learner declarations. Learner feedback indicates high levels of
confidence and clarity, supporting a culture of shared responsibility where Al is used to enhance
learning without replacing independent thinking.

Although learners showed emerging ethical awareness in their use of Al, some expressed concern
about over-reliance and its impact on independent thinking. As one learner commented, “Some
learners rely on it too much - it can make you lazy and stop you thinking for yourself,” while
another noted, “Some treat it like a person - they can’t function without it.” However,
opportunities to develop critical and ethical understanding in a systematic way within learning
programmes were limited. Al was not a regular feature of tutorial programmes, and issues such as
data security, bias and deepfakes were not routinely revisited. As a result, learners’ understanding
remained uneven, and some expressed concern about being unfairly challenged or falsely accused
of Al misuse. Given the speed at which Al technologies are evolving, research into their effective
use and potential impact on learning, independence and cognitive development is still emerging,
reinforcing the importance of colleges taking a cautious, reflective approach that supports
learners to use Al critically rather than dependently.

This uneven understanding was particularly evident in relation to bias. Although issues of bias

were raised during visits and discussed in some curriculum areas, including biology and creative
subjects, learners’ awareness of how bias operates within Al systems varied considerably. A few
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learners recognised that Al outputs could reinforce stereotypes, reflect partial source material or
be shaped by user prompts with one learner stating, “It gives you answers based on what you
ask, so it can be biased without you realising.” However, opportunities to explore bias, accuracy
and reliability systematically were limited, leaving many learners without the critical skills needed
to evaluate Al-generated content confidently, despite being regular users of Al-enabled tools.

Ethical tensions were particularly evident in creative and subject areas. Learners described
concerns about ownership, originality and the use of Al-generated images. One learner stated, “It
can be useful, but it feels uncomfortable using it for creative work.” Another put it more strongly
sharing, “Al is harmful and poisonous to the creative industries - it steals from artists” These
views reflected genuine moral unease and highlighted the importance of providing space for
discussion and debate within learning programmes. A very few learners also raised questions
about the environmental impact of Al, indicating emerging ethical awareness, although this was
not yet a consistent or well-developed aspect of learner understanding.
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Reflective questions for colleges

The following questions are intended to support colleges in reflecting on their current approach to
artificial intelligence and identifying areas for further development. They draw directly on the
strengths, challenges and points of interest identified through this report and are designed to
prompt professional dialogue both within individual colleges and across the further education
sector. The questions are intended to support shared learning and collective improvement, as well
as provider-level self-evaluation, and are relevant to a wide range of stakeholders, including
learners, senior leaders, teachers, learning support staff and business support teams. The
questions are not exhaustive but are offered to support self-evaluation, shared understanding and
informed decision-making as practice continues to evolve.

Strategic purpose and leadership

e Towhat extentis there a shared and clearly communicated understanding across the
college of why Al is being used and what it is intended to improve for learners and staff?

e How effectively is Al being used to improve systems, processes and workload, and how is
impact evaluated?

e To what extent has the college considered the financial sustainability of Al use, including
licensing, access to tools, and potential sector-wide collaboration?

e How well do colleges understand and address the risk that unequal access to Al-enabled
tools may exacerbate existing disadvantages for learners from low-income households?

Teaching, learning and assessment

e How consistently are expectations for learner use of Al applied across curriculum areas,
particularly in relation to assessment?

e How well do assessment approaches reflect the reality of learner Al use, while still
supporting authenticity and independent thinking?

e How well does the college balance innovation with clarity, so that learners feel confident
rather than anxious about acceptable Al use?
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Learner experience, confidence and well-being

How consistently are learners supported to use Al in ways that reduce anxiety, build
confidence and promote independence?

How effectively is Al being used to support learners with additional learning needs, without
increasing dependency or replacing personalised support?

To what extent are learners supported to understand Al not only as a tool for study, but as a
current and future employability skill?

How well does the college help learners to understand how Al may shape future job roles,
working practices and employment opportunities within their chosen sectors?

Professional learning and staff practice

How confident are staff in modelling ethical and transparent use of Al, and how consistent
are messages to learners across a programme or department?

How clearly are decisions about approved tools, data security and safeguarding
communicated to both staff and learners?

Ethics, safety and safeguarding

16

How well do staff understand their role in supporting data protection, safeguarding and
ethical use of AI?

To what extent are learners supported to develop critical Al literacy, including checking
accuracy, understanding limitations and reflecting on appropriate use?

How consistently are issues such as data security, bias, deepfakes and digital well-being
addressed through tutorials or wider learner programmes?

How well does the curriculum create space for learners to explore ethical tensions and
professional implications of Al?

How does the sector work together to engage with emerging research and effective practice
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to help design ethical and safe approaches?



